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Learning Record
Student Profile

Student Name:

Rowan University Email address:

Alternate Contact information:

Course Information
Professor: Dr. Bill Wolff
Course Title: Writing, Research, and Technology
Course Web Site: http://williamwolff.org/courses/wrt-spring-2008/

Course Number: WA 01301 4
Term and year: Spring 2008
Updating the File throughout the Semester

When adding observations throughout the semester, be sure to save the file with a new date after each update—and save a copy to your own computer (or flash drive or whatever). A useful file name format is: “lastname-wrt-s08-lr-in-progress-1-28-08.doc.” Save it to the “in-progress” folder.

For the Midterm

At the Midterm, make appropriate updates, save the file as “lastname-wrt-s08-midterm-lr.doc” and place it in the “midterm-document” folder.

For the Final

At the Final, make appropriate updates, save the file as “lastname-wrt-s08-final-lr.doc” and place it in the “final-document” folder.

Course Strands: See page 8

Dimensions of Learning: See page 9

Grading Criteria: See page 10
Part A1: Interview

Interview with (or send a series of questions send to) another person who knows you well—for example, a parent or other family member, close friend, or teacher. The interview should focus on the person's impressions of your development as a reader, writer, user of technology, and, if applicable, the Course Strands. Please identify the person (first name only is fine) and how long he or she has known you. If you have completed a Learning Record interview like this in another class recently, you may use it here. Please ask the person you question to be as detailed as possible.
[INSERT TEXT HERE]
Part A2: Personal Reflection

Reflections on your own development as a reader, writer, user of technology, and, if applicable, the Course Strands. Please be as detailed as possible. 
[INSERT TEXT HERE]

Observations

Please include the following information for each observation: Date observed; Date entered; Context; Activity; and the Observation. The text of the Observation should be no more than 5 sentences and no less than 3. If you find you are writing more, break them into multiple Observations. 
Samples

Observation #: 1
Date observed: 11 September 2006
Date entered: 12 September 2006
Context (Individual, pairs, small group, large group, whole class): small group
Activity:  looking at September 11 stuff

Observation

Today we met in groups to analyze online video, web site screen shots, print images, and radio broadcasts of the attacks of five years ago. I wasn’t sure what to expect but I found that talking with my classmates provided an interesting perspective on the attacks. However, I’m still not sure about how different media impact how we understand things.
Observation #: 2
Date observed: 13 September 2006
Date entered: 13 September 2006
Context (Individual, pairs, small group, large group, whole class): individual
Activity:  Bolter, chapters 1 and 2

Observation
I just finished reading chapters 1 and 2 or Writing Spaces, and completed my posting. Though I can readily identify my writing spaces, I’m still confused as to what “remediation” is and why it’s important to understand. Hopefully we’ll talk more about it in class.

Observation #: ##
Date Observed: [ADD DATE HERE]
Date Entered: [ADD DATE HERE]
Context (Individual, pairs, small group, large group, whole class): [ADD GROUP HERE]
Activity:  [ADD ACTIVITY HERE]

Observation
[ENTER OBSERVATION HERE]

Observation #: ##
Date Observed: [ADD DATE HERE]
Date Entered: [ADD DATE HERE]
Context (Individual, pairs, small group, large group, whole class): [ADD GROUP HERE]
Activity:  [ADD ACTIVITY HERE]

Observation
[ENTER OBSERVATION HERE]

Work Samples

Please include the following information for each Work Sample (you may copy and paste the list below for each work sample). Place the actual work samples in the “samples-of-work” folder inside your “midterm-document” folder (at the midterm) and “final-document” folder (at the final). 

Sample

Work Sample #: 1
Title:  Remediating the New York Times
Assignment: Essay 1 Rough Draft
Format: Word Document
File name: lastname-wrt-s08-essay1-rd.doc
Location: essay1-rd folder in the open area
Comments about the work sample
This sample shows my writing at the beginning of the semester. You can see that I still wasn’t quite sure what Bolter meant by “remediation.” I do, however, think it was a good start. 
Work Sample #: 2
Title:  My Writing Spaces
Assignment: Response to Bolter
Format: Forum Posting
File name: N/A
Location: Blackboard and pasted in Comments area
Comments about the work sample

This is a forum posting. This is a forum posting. This is a forum posting. This is a forum posting. 

This is a forum posting. This is a forum posting. This is a forum posting. This is a forum posting. 

Work Sample #: ##
Title:  [ADD TITLE HERE]
Assignment: [ADD ASSIGNMENT NAME HERE]
Format: [ADD FORMAT HERE]
File name: [ADD FILE NAME HERE]
Location: [ADD FILE LOCATION HERE]

Comments about the work sample

[ADD ANY COMMENTS HERE]
Part B1: Midterm Analysis of Data
Develop your summary interpretation of your development in terms of the major course strands and the five dimensions of learning. Be sure to connect your interpretations with specific examples included in the observations and samples of work.

[INSERT TEXT HERE]
Part C1: Midterm evaluation and grade estimate

Include here any comments you'd like to add, especially concerning:

· Your estimated evaluation in terms of the grade criteria for the course. 

·  Suggestions for your own further development during the remainder of the term. 

· Suggestions for class activities or for the professor to better support learning

Then, indicate your midterm grade estimate.

[INSERT TEXT HERE]
Midterm Grade Estimate: [INSERT LETTER GRADE HERE]

Instructor Comments:

Instructor Final Grade: 

Part B2: Final Analysis of Data

Develop your summary interpretation of your development in terms of the major strands of work and the five dimensions of learning. Be sure to connect your interpretations with specific examples included in the observations and samples of work.

[INSERT TEXT HERE]
Leave this blank until the final document.
Part C2: Final evaluation and grade estimate

Include here any comments you'd like to add, especially concerning:

· Reflections on your learning experience in the course.

· Any supplementary information or comments not included in Parts A and B.

· Any suggestions for the instructor for future classes. 

Then, indicate your final grade estimate.

[INSERT TEXT HERE]
Leave blank until the final.
Final Grade Estimate: [INSERT LETTER GRADE HERE] Leave blank until the final.
Instructor Comments:

Instructor Final Grade: 

The Course Strands

Rhetoric

Students will develop their ability to look critically at the way text and images are represented in various media, and will gain the tools necessarily to discuss what they observe in rhetorical terms. 

Research

This course will consider research in terms of its definition “to reconsider or to look at anew” and not in terms of conducting library or internet research. By placing texts in conversation with one another students will develop an ability to re-consider an author’s ideas.

Critical Thinking, Writing, and Reading

Students will develop their ability to analyze events in the media and in the texts they read and then filter that information in terms of the theories and other texts being read. Students will learn to write academic expository texts in which they use sources—both scholarly and primary—to support and further their own ideas on a subject. 

Technology

Students learn how to use various online tools and technology-related skills which can help them develop their abilities in the other course objectives.

Collaboration

Students will develop the ability to work collaboratively in activities that range from online discussion postings to peer reviews to in-class discussion. 

The Five Dimensions of Learning

Learning theorists have argued that learning and development are not like an assembly-line which can be broken down into discrete steps occurring with machine-time precision, but an organic process that unfolds in complex ways according to its own pace and rhythm. Teaching and learning occurs in complex ecosystems, dynamic environments where teachers, students, materials and supplies, texts, technologies, concepts, social structures, and architectures are interdependently related and interactive. Using the Learning Record, the teacher (and student) is actively searching for, and documenting, positive evidence of student development across five dimensions: confidence and independence, knowledge and understanding, skills and strategies, use of prior and emerging experience, and critical reflection. These five dimensions cannot be "separated out" and treated individually; rather, they are dynamically interwoven. Our goals for a particular class should describe a trajectory of learning across multiple dimensions, and our measurements should be able to identify the paths taken by students and their progress from their individual starting points along that trajectory.

Individually, learners can expect to make progress across these five dimensions:

Confidence and Independence

We see growth and development when learners' confidence and independence become congruent with their actual abilities and skills, content knowledge, use of experience, and reflectiveness about their own learning. It is not a simple case of "more (confidence and independence) is better." In a science class, for example, an overconfident student who has relied on faulty or underdeveloped skills and strategies learns to seek help when facing an obstacle; or a shy student begins to trust her own abilities, and to insist on presenting her own point of view in discussion. In both cases, students are developing along the dimension of confidence and independence.

Skills and strategies

Skills and strategies represent the "know-how" aspect of learning. When we speak of "performance" or "mastery," we generally mean that learners have developed skills and strategies to function successfully in certain situations. Skills and strategies are not only specific to particular disciplines, but often cross disciplinary boundaries. In a writing class, for example, students develop many specific skills and strategies involved in composing and communicating effectively, from research to concept development to organization to polishing grammar and correctness, and often including technological skills for computer communication.

Knowledge and understanding

Knowledge and understanding refers to the "content" knowledge gained in particular subject areas. Knowledge and understanding is the most familiar dimension, focusing on the "know-what" aspect of learning. In a psychology class, knowledge and understanding might answer a wide range of questions such as, What is Freud's concept of ego? Who was Carl Jung? What is "behaviorism"? These are typical content questions. Knowledge and understanding in such classes includes what students are learning about the topics; research methods; the theories, concepts, and practices of a discipline; the methods of organizing and presenting our ideas to others, and so on.

Use of prior and emerging experience

The use of prior and emerging experience involves learners' abilities to draw on their own experience and connect it to their work. A crucial but often unrecognized dimension of learning is the capacity to make use of prior experience as well as emerging experience in new situations. It is necessary to observe learners over a period of time while they engage in a variety of activities in order to account for the development of this important capability, which is at the heart of creative thinking and its application. With traditional methods of evaluating learning, we cannot discover just how a learner's prior experience might be brought to bear to help scaffold new understandings, or how ongoing experience shapes the content knowledge or skills and strategies the learner is developing. In a math class, students scaffold new knowledge through applying the principles and procedures they've already learned: algebra depends on the capacity to apply basic arithmetic procedures, for example.

Reflection

Reflection refers to the developing awareness of the learner's own learning process, as well as more analytical approaches to the subject being studied. When we speak of reflection as a crucial component of learning, we are not using the term in its commonsense meaning of reverie or abstract introspection. We are referring to the development of the learner's ability to step back and consider a situation critically and analytically, with growing insight into his or her own learning processes, a kind of metacognition. It provides the "big picture" for the specific details. For example, students in a history class examining fragmentary documents and researching an era or event use reflection to discover patterns in the evidence and construct a historical narrative. Learners need to develop this capability in order to use what they are learning in other contexts, to recognize the limitations or obstacles confronting them in a given situation, to take advantage of their prior knowledge and experience, and to strengthen their own performance.
The Grading Criteria
A, A-
Represents outstanding participation in all course activities; all assigned work completed, with very high quality in all work produced for the course. Evidence of significant development across the five dimensions of learning. The Learning Record at this level demonstrates activity that goes significantly beyond the required course work in one or more course strands. 

B+, B, B- 
Represents excellent participation in all course activities; all assigned work completed, with consistently high quality in course work. Evidence of marked development across the five dimensions of learning. 

C+, C, C- 
Represents good participation in all course activities; all assigned work completed, with generally good quality overall in course work. Evidence of some development across the five dimensions of learning. 

D+, D, D- 
Represents uneven participation in course activities; some gaps in assigned work completed, with inconsistent quality in course work. Evidence of development across the five dimensions of learning is partial or unclear. 

F 
Represents minimal participation in course activities; serious gaps in assigned work completed, or very low quality in course work. Evidence of development is not available.  

IN  
Work for the course is incomplete and the instructor will allow the student additional time to complete it. The amount of time allowed is at the discretion of the instructor.
