
 

 

Bill Wolff 
Tenure Packet Drafts of "Excellence in Developing Learning Activities" and "Excellence in 
Developing as a Teacher" sections 
24 August 2010 
 
Excellence in Developing Learning Activities 
Since my Third Year Review, I have continued to create and overhaul courses to ensure that the 
subject matter, readings, and assignments are asking students to consider the latest developments 
in the areas of new media, composition, and writing technologies. In spring 2009, I taught my 
overhauled version of Writing, Research, and Technology for the first time. At the graduate 
level, I overhauled and taught Information Architecture and Writing for Electronic Communities. 
I designed and taught for the Visual Rhetoric & Multimodal Composition and will be teaching 
Internet & Writing Studies in Fall 2010 (the courses were officially approved by the Provost in 
Spring 2010). In Fall 2010 I am going to propose the four courses make up a New Media Cog for 
the MA in Writing program. The course content, assignments, and technologies compliment each 
other in exciting ways and I see this as a great area for the MA program to attract new students. 
 
I also continued my dedication to sound departmental and course review by taking part in a full-
day assessment of Portfolio Seminar during the summer of 2009. Portfolio Seminar is a one-
credit course required for a Writing Arts majors. It is the last course Writing Arts majors take 
and in it they compose an extended essay in which they reflect on selected work they completed 
during their time in the major in terms of the department’s 9 Core Values. The essays are 
assessment by Writing Arts advisors. The goal of the assessment was to look at 3 values to 
determine three things: if advisors were assessing students consistently; to reassess the language 
of the core values; and consider the effectiveness of the assessment rubric advisors used. 
 
Because of the subject matter of my courses, all of my course materials are online and available 
for my students (and the rest of the Internet) to access whenever is convenient for them. In 
August 2007, I purchased my own domain, http://williamwolff.org, so that I could have all my 
Web pages within a unified design. I also created a blog, Composing Spaces, which I could use 
as a model for students, to reflect on my teaching and research, and to post items of interest in 
photography, visual rhetoric, classification systems, and other areas. As my students, especially 
those in Writing, Research, and Technology, began creating online multimedia projects, I wanted 
to be able to advertise that work to those who arrived at my Web site. In August 2009, I began a 
process of overhauling my site so that it would become a showcase of the work my students and 
I were doing, as well as provide links to my various online spaces (Figure 1). By blending our 
work in one space I am also more accurately reflecting the symbiotic relationship among 
teaching, research, and service. Each informs the other and each should be shown in a similar 
space where how they are read is affected by what is nearby.  
 
Since my Third Year Review, I have created 9 course-related Web sites totaling more than 93 
individual pages. Since August 2007, I have created 196 course-related pages for 25 course 
sections. Each course Web site’s main navigation includes the course schedule, syllabus, daily 
homework assignments, major assignments, and links to readings. By putting all of my course 
materials online under Creative Commons Attribution-Noncommercial-Share Alike 3.0 License 
(http://j.mp/cgCld9) I am also contributing to the learning activities of other instructors, many of 



 

 

who have looked to and borrowed from my assignments. For example, after tweeting about my 
WRT remix assignment and student work, one of my followers, CUNY Professor Matt Gold, 
made it an “assignment to explore” in his Spring 2009 graduate course, Core 2: Interactive 
Technology and the University (http://j.mp/b2iGB9).  
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Figure 1. Evolution of my Web site design from static page to showcase of work 
 
Because my courses often ask students to learn new software applications, course Web sites also 
link to the numerous tutorials I have created. These are linked-to from the assignment page 
and/or under the “helpful how-tos” heading in the right sidebar of each course page. I have 
revised many of these tutorials several times to keep up with the software’s rapid updates. I also 
link to all software we use in class under the heading “useful free web sites, plugins, and 
applications.” Also linked to on my course Web sites are spaces such as course YouTube 
channels, which compliment and enhance the work students complete for class. Since my third 
year review, I have created 4 course YouTube channels (3 for WRT, 1 for Visual Rhetoric), 3 
course wiki spaces using PB Works, 1 course Flickr page, and 3 course social bookmarking 
groups using Diigo. I also created the first online oral history video archive, which houses oral 
histories created by students from all sections of WRT I teach.  
 
My first blog post, “preparing for classes” appeared on August 24, 2007. It discussed the 
collaborative teaching opportunities I was having as a result of teaching Sophomore Engineering 
Clinic II and Introduction to Writing Arts. Since then I have composed 201 blog posts, in 19 
different categories, and with 365 different tags. As of this writing, my Web site has had a total 
of 76,670 unique visitors, and a total 193,070 visits. Pages have been viewed by visitors over 1 
million times: 1,002,247. Monthly usage is consistent with when courses are in session (Figure 



 

 

2). This suggests that students drive the use of the site, which was my goal when the site was 
created.  
 
 

 
Figure 2. Monthly (August, 2007 – August, 2010) Unique Visitors, Number of Visits, and Pages 
Viewed for the Domain http://williamwolff.org  
 
Excellence in Developing as a Teacher 
A major component of my job is to keep abreast of and then try to incorporate new software 
applications and browser plug-ins into my classes. My goal in doing this is to enhance students’ 
learning experience and remain consistent with the topics of my courses. Since my last review 
the new (often Web 2.0) applications and plug-ins that I have introduced to students include 
Diigo, Netvibes, Wordpress, Twitter, Google MyMaps, GoogleDocs, Wordle, PBworks 
(formerly PBwiki), Jamendo, Windows Movie Maker, Microsoft Photo Story 3, Prezi, Zamzar, 
Jing, Video Download Helper, Picnik, among others.  
 
It is not hyperbole to write that almost all the time I spend composing online is time spent 
reflecting on my teaching and student learning. Of my 201 blog posts, 71 have been categorized 
as “academia,” 71 as “instructional technology,” 53 as “teaching,” and 39 as “pedagogy.” The 
tag cloud of what I’ve been writing about recently suggests that most of my posts are dedicated 
to reflecting on teaching and learning: rowan, students, twitter, and video are all prominent. Even 
photography, which, because I’ve been writing about it often this past summer, is the largest, is 
also connected to my courses because in Visual Rhetoric students compose photo essays.  
 



 

 

Further, the only aberration from the semester use pattern depicted in Figure 2 is the spike that 
occurs in June 2009 is directly related to reflecting on my teaching. Between May 13 and June 
10, 2009, I posted three of my most important blog posts, each of which was informed by and 
reflect upon courses I taught in spring 2009: “teaching students how to create meaningful tags” 
(http://j.mp/NkFfv), “using twitter in the graduate classroom” (http://j.mp/10bljc), and “6 
recommendations for teaching with the flip video camera” (http://j.mp/3t2nA). “6 
recommendations for teaching with the flip video camera” has been viewed over 13,150 times as 
of this writing and led to me being featured in an October 2009, eLearn Magazine article, “How 
Tiny Camcorders are Changing Education” (http://j.mp/9m7gE2).  
 
Twitter, which so many disparage as being filled only with inane and pointless announcements 
about what one’s cat had for breakfast, has been a space where I engage with conversations with 
colleagues in the digital humanities about assignments, issues of the day, and research. As of this 
writing, I have composed 11,102 tweets. I am following 854 people and I am being followed by 
924. The vast majority of these people are faculty and graduate students in the fields of new 
media, communications, and digital humanities (others include undergraduate students, 
photographers, writers, and environmentalists). Twitter has provided an unparalleled opportunity 
for me to expand and develop my professional, teaching, and scholarly community. We share 
syllabi, discuss assignments, think about pedagogy, point to important articles and blog posts, 
and support each others’ efforts to become better and more creative teachers and learners.  
 
Consider, for example, the conversation I recently had with Kelli Marshall (@kellimarshall), a 
professor at the University of Toledo, about her use of Twitter in the class (the most recent tweet 
is at the top; Mark Sample [@sampereality], a professor at George Mason, is mentioned) (Figure 
3). After a posing a question about using Twitter in the classroom with a larger number of 
students, I made some suggestions about use. She shares her past experiences and links to a blog 
post, which I then added to a Web site that contains links to Twitter resources for teachers. I 
make a suggestion based on her blog post about requirements. We discuss that. Then, four days 
later, she tweets her announcement that she has made a decision about requirements. Not 
included is the continued conversation about how many tweets should be required that expands 
to include Billie Hara (@billiehara), a professor at Texas A&M Corpus Christie. Here we see 
faculty from 4 universities who might never have met sharing ideas and experiences about how 
to best use a new mode of communication in the classroom. I engage in these kinds of 
conversations on a weekly if not daily basis. The results are a consistent state of reflection about 
my courses, my assignments, and the development of the field. 
 
I have also taken advantage of this wonderful community by engaging in exciting projects 
outside of Twitter. Each of the collaborations listed below are with people who I met first on 
Twitter and quite a bit later met in person at one conference or another: 
 

• Julie Meloni (@jcmeloni) asked me to be the technical editor for Sams Teach Yourself 
HTML and CSS in 24 Hours (2010). As of this writing it has sold over 10,000 copies. I 
am contracted to be her technical editor for Sams Teach Yourself HTML, CSS, and 
Javascript in 24 Hours. 

• On Saturday, March 4, 2009, at 8:04am, I tweeted the following: “Thinking about what a 
conference dedicated to Twittering and Writing would be like. Anyone interested in 



 

 

tossing around some ideas?” Rachael Sullivan (@rachaelsullivan), graduate student at the 
University of Wisconsin (then UT-Dallas), responded that she was. After some emails we 
decided to try to put together Twitter and Writing workshops for the 2010 Computers & 
Writing conference. We asked Julie Meloni and Karl Stolley (@karlstolley) to join us. 
We submitted two ½ day workshops: Twitter from the Ground Up (for beginners) and 
Twitter to Infinite and Beyond (for more advanced users). The workshops were a great 
success. 

• In August 2009 I submitted a pre-proposal to Computers and Composition Digital Press 
to create a Web 2.0 Reader. They were concerned about permissions, so the project didn’t 
take off (though emails with the editors led to the Remixing / Remix as Scholarship edited 
collection I’m working on). Not deterred, I contacted James Schirmer (@betajames), a 
professor at the University of Michigan, Flint, to see if he would be interested in 
collaborating on developing an online, open-access Web 2.0 Reader. We are in the early 
stages of developing this project (see Scholarship for more). 

• Over a year ago Billie Hara (@billiehara) and I started a weekly theme-based photoblog, 
Composing with Images (http://composingwithimages.com). We have each posted 40 
images based on 40 themes. This summer I suggested we expand the goals of the blog to 
the medium of the photo book, taking advantage of Blurb’s book publishing software and 
Web site. Compositing with Images Press was born. We will solicit and publish books 
that bring together photographs and alphabetic text to engage creative, artistic, social, 
cultural, and rhetorical ideas within a particular theme. Our first book, due out mid-late 
September, 2010, is an edited collection of images and reflections that represent life of 
the Gulf Coast. All proceeds will directly benefit Gulf Coast oil spill relief efforts. 
 

When I talk with students about why I am asking them to use Twitter to engage with each others 
outside of the classroom and with people in their respective current and/or future professional 
fields, I describe the kinds of collaborative opportunities Twitter has afforded me. These 
opportunities—and the many conversations that happen online—have led me to be more creative 
and demanding when designing assignments (such as the graduate assignment, Leveraging 
Twitter for Research: http://j.mp/cQqZT5), reflective about my teaching, and appreciative of the 
opportunities I have at Rowan to ask students to engage with the latest online writing spaces. 
 
 
 



 

 

 
Figure 3. Portion of a conversation with Kelli Marshall, Professor at the University of Toledo, 
about her use of Twitter in the classroom. 
 


